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Introducing #T.E.A.C.H.

Dear Administrator:

Did you know that if your school or district is facing teacher vacancies, you can work with alternative route
preparation programs to assist you in filling the positions?

Michigan’s alternative route to teacher certification is a non-traditional pathway designed for individuals who
hold a bachelor’s degree or higher and wish to complete an expedited teacher preparation program. Teachers in
this program are issued an Interim Teaching Certificate, employed as teacher of record, and receive mentoring
and support from the district and preparation program. Already certified teachers may also enroll in this type of
program to add additional endorsements to their existing certificates, therefore increasing the number of subject
areas they can teach in a school or district. *

As outlined above, #T.E.A.C.H. is a fully approved Alternative Route to Education Provider. As a former
Teacher, Principal, Superintendent and University Lecturer, I understand better than most the challenges faced
both by districts in need of quality teachers and education program providers endeavoring to attract quality
applicants to their programs. As such, when developing our model, I went to great lengths to ensure that it was
deeply rooted in quality research and best practices. To this end, our research-based curricula, our use of a
residency model and our use of veteran Instructional Coaches helps ensure that our program participants are truly
prepared to teach and are surrounded by caring professionals whose sole purpose is to ensure their success and
the success of the students in their care. Additionally, except for our methods courses, our program is delivered
online to meet the needs and varying schedules of our program participants.

#T.E.A.C.H. caters to individuals who have prior teaching experience as substitutes or paraprofessionals as well
as currently certified teachers seeking additional endorsements. We also cater to a unique group of career
changers. These individuals include former nurses, engineers, business owners, accountants, etc. What
distinguishes career changers from other students are the journeys that they have already undergone to get to that
point where they aspire to go into teaching. Because this population brings experiences and perspectives that you
cannot have when you are 21 years old, they are not willing to accept the status quo in education. Many are eager
to learn how to do school in a different way and to create different possibilities for teaching and learning.

Because we cater so such a diverse group, our program offers options for participants that have had prior
classroom experience (immediate assumption of duties model) as well as those that have no classroom experience
(gradual assumption of duties model). In both models, program participants are provided an instructional coach
and other supports. In addition, for those in the gradual assumption model, we work with districts to pair them
with a cooperating teacher who then gradually releases classroom duties to the resident. This provides time for
the participant to get acclimated to school culture and processes while also allowing more time for orientation
by administration.

In closing, if you are interested in moving your substitutes and paraprofessionals into full-time teaching positions,
obtaining additional endorsements for your currently certified teachers or benefiting from the rich backgrounds
and experiences of career changers, #T.E.A.C.H. is the perfect solution! If you are interested in scheduling a
call with me to learn more about our program, please email me at drjkilgore@trainingeducators.com. Also feel
free to visit our website at www.trainingeducators.com.

Regards!

5 < ipe

Jessie E. Kilgore, Jr., Ph.D.
Founder and CEO

*Excerpt from a February 8, 2018 memorandum from Venessa A. Keesler, Ph.D., Deputy Superintendent, Division of Educator, Student, and School Supports to Local and Intermediate
School District Superintendents and Public School Academy Directors. https://www.michigan.gov/documents/mde/Alt Routes 613323 7.pdf

1098 ANN ARBOR RD W, #279 - PLYMOUTH, MI 48170 | INFO@TRAININGEDUCATORS.COM
WWW.TRAININGEDUCATORS.COM



mailto:drjkilgore@trainingeducators.com
http://www.trainingeducators.com/
https://www.michigan.gov/documents/mde/Alt_Routes_613323_7.pdf

MICHIGAN

=t Education

Alternative Route to Michigan
Certification or Endorsement

In Michigan, teacher preparation is guided by law, state administrative rules, and teacher
preparation program standards. Michigan law and rules require that all individuals
complete an approved preparation program (e.g., math, elementary, English) to obtain
initial certification or add endorsements to a certificate.

The alternative route to teacher certification is a non-traditional preparation program
designed for individuals who hold a minimum of a bachelor’s degree and are seeking to
complete an expedited teacher preparation program while employed as a teacher under
an Interim Teaching Certificate (ITC). Accordingly, employment in teaching the content
area is a pre-requisite to issuing additional certification or endorsement. Individuals may
complete this pathway regardless of whether they are seeking initial certification in
Michigan or are already certificated and wish to add an additional endorsement. Please
note that under law, career and technical education Classifications of Instructional
Programs (CIPs), early childhood and special education endorsements are not available
through this pathway.

Program Description and Candidate Eligibility

As specified in law (MCL: 380.1531i), alternative route programs approved by the
Michigan Department of Education (MDE) and the Michigan Superintendent of Public
Instruction (SPI) must include the equivalent of at least 12 semester credit hours and
training in the following areas:

e child development or child psychology;

¢ family and community relationships;

e diverse learners;

e instructional strategies; and

¢ a form of field-based experience in a classroom setting.

Candidates are eligible for enrollment in an alternative route program if they meet the
following legislated selectivity criteria:

1. minimum of bachelor’s degree;

2. 3.0 GPA on 4.0 scale;

3. passage of the appropriate discipline area Michigan Test(s) for Teacher
Certification;

4. CPR/First Aid certification (MCL 380.1531d); and

5. Federal Background Check (R 390.1201).
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All state-approved alternative route programs can be found using the MDE approved
program database. Please contact providers directly for additional information about
program coursework, requirements and application procedures.

Interim Teaching Certificate (ITC)

The ITC is a Michigan-issued teaching certificate that entitles the holder to teach full-time
in a Michigan school as the teacher of record. The ITC is a 5-year certificate; validity
begins the month of issuance and expires on June 30 of the expiration year. This
certificate can only be issued once, and under no circumstances be renewed. Additionally,
once the certificate is issued no additional endorsements may be added to it.

In order to maintain the ITC, an individual must continue to be enrolled in the alternative
route preparation program. If an individual withdraws from an alternative route, an
alternative route preparation program must notify the MDE. In addition, the alternative
route preparation program must notify the K-12 school in which the individual is teaching
to inform them that the individual may no longer by placed in a K-12 teaching
assignment under the ITC. Should the K-12 school wish to retain the individual as a
teacher, the school administrator must apply to the MDE for a substitute permit.

To progress the ITC to a Standard Teaching Certificate or to add the endorsements from
an ITC to an existing certificate, an individual must:

1. have successfully completed the entire alternative route program, successfully
completing all key assessments;

2. have taught successfully for three years, within the validity of their endorsement
areas (a minimum of 12 weeks per endorsement area);

3. make application for certification within the Michigan Online Educator Certification
System (MOECS); and

4. be recommended by the alternative route provider.

Additional Information

Ideally, an alternative route to teacher certification is a collaborative effort between the
teacher candidate, preparation provider, and K-12 school district. All three should work
together to support the candidate in learning to teach, while ensuring K-12 learners’
growth and development.

There are two paths that may lead an individual to the alternative route program and
ITC:

1) the individual has a job opportunity and is seeking certification/endorsement in
that area; or

2) the individual seeks certification or an additional endorsement to increase
employment opportunities.

An individual who does not hold appropriate certification or endorsement for an
assighment for which they would like to be employed should work with the employer to
fully understand the options for obtaining certification/endorsement.
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Individuals without an employment opportunity should work with an approved alternative
route program provider to investigate regional job markets and needed content areas
and to secure employment.

In either case, a school can employ a non-certified/endorsed individual under our current
substitute permits while the long-term solutions and options are reviewed. The following
actions are key to successful completion of an alternative route program:

e The individual should seek out a program that meets their own specific needs and the
needs of the school choosing to employ them.

e The employing school should communicate the school’s specific needs to the
alternative route program provider.

e Once enrolled in the selected program, AND employed by a school, the alternative
route program provider will provide guidance on the steps for applying for the ITC.

¢ Placement in the assigned area can ONLY occur if the individual is working under a
substitute permit OR the ITC with appropriate endorsement(s).

e The employing school should continue to coordinate with the alternative route
program provider throughout the individual’s program.

e Once the program has been completed, the program provider makes the
recommendation for the Michigan Standard Teaching Certificate OR additional
endorsement on an existing Michigan certificate.

e The program provider is responsible for notifying MDE if the individual drops from the
program. It is also in the best interest of the employer to do the same.
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Phase 1 — Elementary Classroom Readiness Hours
EOO1: #T.E.A.C.H. Orientation 7
E100: Planning Essentials 10
E101: Ethics and Professional Behavior 8
E102: Michigan Standards 6
E103: Developing a Classroom Climate 8
E104: Planning the Environment 6
E105: Essentials of Brain-based Learning 10
E106: Early Childhood Development 12
E107: Middle Childhood Development 10
E108: Principles of Diversity 10
E109: Effective Parent Relationships 10
E110: Community Partnerships in the School 8
E111: Planning Effective Lessons 10
E112: Results-Focused Lesson Study 12
E113: Effective Questioning Strategies 10
E114: Best Teaching Practices K-6 20
E115: Reinforcing Effort and Providing Recognition 10
E116: Homework and Practice 6

End of Classroom
Readiness Sequence

SEMESTER OR HOURS
173 Hours

(Equivalent to 6.92 Semester Hours)




E117: Background and Connections 6
E118: Implementing Differentiated Instruction 10
E119: K-6 Strategies | 10
E120: K-6 Strategies Il 10
E121: Using Student Data 6
E122: Disaggregating, Organizing and Reporting Data 12
E123: Principles of Fair Student Assessment 10
E124: Formative and Summative Assessments 10
E125: Evaluation 8
E126: Building Community 10
E127: Cooperative Learning 10
E128: Principles of Restorative Practice 10
E129: Restorative Practices in the Classroom 10
E130: Educational Inclusion 10
E131: Teaching Exceptional Students 10
E132: Language Acquisition Research 10
E133: Sheltered Instruction 10
E134: Teaching Literacy Skills to ELL 10
E135: Methods of Teaching Content in Grades K-5 24
Residency (Phase | and I1) 2 Semesters
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Phase 1 — Secondary Classroom Readiness Hours
S001: #T.E.A.C.H. Orientation 7
S100: Planning Essentials 10
S101: Ethics and Professional Behavior 8
S102: Michigan Standards 6
S103: Developing a Classroom Climate 8
S104: Planning the Environment 6
S105: Essentials of Brain-based Learning 10
S106: Middle Childhood Development 10
S107: The Adolescent Learner 12
S108: Principles of Diversity 10
S109: Effective Parent Relationships 10
S110: Community Partnerships in the School 8
S111: Planning Effective Lessons 10
S112: Results-Focused Lesson Study 12
S113: Effective Questioning Strategies 10
S114: Best Teaching Practices 7-12 20
S115: Reinforcing Effort and Providing Recognition 10
S116: Homework and Practice 6

End of Classroom
Readiness Sequence

SEMESTER OR HOURS
173 Hours

(Equivalent to 6.92 Semester Hours)




Phase 2 — Secondary Teaching Excellence Hours

S117: Background and Connections 6
S118: Implementing Differentiated Instruction 10
S119: 7-12 Strategies | 10
S120: 7-12 Strategies Il 10
S121: Using Student Data 6
S122: Disaggregating, Organizing and Reporting Data 12
S123: Principles of Fair Student Assessment 10
S124: Formative and Summative Assessments 10
S125: Evaluation 8
S126: Building Community 10
S127: Cooperative Learning 10
S128: Principles of Restorative Practice 10
S129: Restorative Practice Activities in the Classroom 10
S130: Educational Inclusion 10
S131: Teaching Exceptional Students 10
S132: Language Acquisition Research 10
S133: Sheltered Instruction 10
S134: Teaching Literacy Skills to ELL 10
S135: Methods of Teaching Content in Grades 6-12 24
Residency (Phase | and IIl) 2 Semesters

End of Teaching SEMESTER OR HOURS

196 Hours
EXCGI Ience Sequence (Equivalent to 7.84 Semester Hours)
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Phase 1 — K12 Classroom Readiness Hours
KOO1l: #T.E.A.C.H. Orientation 7
E100: Planning Essentials 10
E101: Ethics and Professional Behavior 8
E102: Michigan Standards 6
E103: Developing a Classroom Climate 8
E104: Planning the Environment 6
E105: Essentials of Brain-based Learning 10
E106: Early Childhood Development 12
E107: Middle Childhood Development 10
S107: The Adolescent Learner 12
E108: Principles of Diversity 10
E109: Effective Parent Relationships 10
E110: Community Partnerships in the School 8
E111: Planning Effective Lessons 10
E112: Results-Focused Lesson Study 12
E113: Effective Questioning Strategies 10
E114: Best Teaching Practices K-6 20
S114: Best Teaching Practices 7-12 20
E115: Reinforcing Effort and Providing Recognition 10
E116: Homework and Practice 6

End of Classroom
Readiness Sequence

SEMESTER OR HOURS
205 Hours

(Equivalent to 8.20 Semester Hours)




Phase 2 — K12 Teaching Excellence Hours
E117: Background and Connections 6
E118: Implementing Differentiated Instruction 10
E119: K-6 Strategies | 10
E120: K-6 Strategies 11 10
S119: 7-12 Strategies | 10
S120: 7-12 Strategies Il 10
E121: Using Student Data 6
E122: Disaggregating, Organizing and Reporting Data 12
E123: Principles of Fair Student Assessment 10
E124: Formative and Summative Assessments 10
E125: Evaluation 8
E126: Building Community 10
E127: Cooperative Learning 10
E128: Principles of Restorative Practice 10
E129: Restorative Practices in the Classroom 10
E130: Educational Inclusion 10
E131: Teaching Exceptional Students 10
E132: Language Acquisition Research 10
E133: Sheltered Instruction 10
E134: Teaching Literacy Skills to ELL 10
E135: Methods of Teaching Content in Grades K-5 24
S135: Methods of Teaching Content in Grades 6-12 24

Residency (Phase | and I1)

2 Semesters

End of Teaching
Excellence Sequence

SEMESTER OR HOURS
240 Hours

(Equivalent to 9.60 Semester Hours)
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#T.E.A.C.H. Course Descriptions

Where courses appear from each of the Elementary and Secondary programs under 1 title (e.g.,
E125/S125 Evaluation, the course teaches the same principles but uses strategies and examples
unique to the age/grade level of the instructional program).

Planning and Building

E100/S100 - PLANNING ESSENTIALS

This course is a primer on what is expected of the new teacher. It explores the dynamics of
interactions in the classroom among the teacher, the students, and the environment that the
teacher must prepare. This environment requires planning, alertness, patience, and knowledge
of students' needs. This course identifies specific methods that a new teacher can use to keep
his or her classroom running smoothly and efficiently.

The course requires 10 hours of study time to complete all assignments and the reflection
guestions as directed. There are three written assignments including the reflection questions at
the end of the course.

LEARNING OBJECTIVES

This course looks at the importance of establishing a purposeful classroom environment, what
topics to consider, and examples of how to use the resources of other educators as well as your
own when building the classroom climate. It is an introduction to the concepts and practices
required of effective planning and building.

After completing this course the learner will be able to do the following:

. Understand the importance of establishing a safe environment for all students.
. Conceptualize and create a stimulating learning environment.

. Learn from and observe mentors.

. Self-monitor to improve teaching and learning skills.

E101/S101 — ETHICS AND PROFESSIONAL BEHAVIOR

The professional educator accepts personal responsibility for teaching students character
gualities that will help them evaluate the consequences of and accept the responsibility for their
actions and choices. As a care provider in a position of public trust, the effective teacher measures
success not only in terms of academic achievement, but citizenship including the abilities of the
student to make a contribution to the community.

As a professional educator the teacher assumes responsibility and accountability for his or her
performance by participating in life-long learning, and continually striving to demonstrate
competence, model appropriate behaviors, and act with the highest level of personal integrity.

The course requires 8 hours of study time to complete all assignments and the reflection questions
as directed. There are three written assignments including the reflection questions at the end of
the course.
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LEARNING OBJECTIVES

This course looks at the importance of self-assessment in ensuring a continuous commitment to
growth and improvement in skills and practice. Learners will review the applicable codes of ethics
and their component parts dealing with interaction with and care of students, commitment to
professional development, and responsibilities under the law.

After completing this course the learner will be able to do the following:

. Understand the broad definition of ethical behavior as an educator and its impact on
student academic success and well-being.

. Monitor and self-assess personal actions to reflect on appropriate conduct in
relationships

. Promote such conduct to others through communication, reinforcement and decision
making.

. Interact positively and professionally with parents and other stakeholders who have

an interest in or can influence a child's education.

E102/S102 — MICHIGAN STANDARDS

This course provides an orientation for professional educators on the standards of
professionalism, conduct, and teaching and learning required by the Michigan Department of
Education, the State of Michigan, and the National Board for Professional Teaching Standards.
Lesson topics include the purpose of content and academic standards within subject areas, the
core propositions for National Board Certification, and the profile of teacher knowledge and skills
required by the Professional Standards for Michigan Teachers

The course requires 6 hours of study time to complete all assignments and the reflection questions
as directed. There are three written assignments including the reflection questions at the end of
the course.

LEARNING OBJECTIVES

This course provides the rationale for much of the coursework that follows, including the standards
to be met by each educator in ensuring the safety, well-being, academic success and personal
growth of the students in their care.

After completing this course the learner will be able to do the following:

. Relate the core propositions of National Board Certification to classroom and daily
activities.

. Recite and explain the standards of professionalism and conduct required of each
teacher in Michigan

. Promote such conduct as the standards require.

. Conduct further investigation into the content and academic standards by subject and

grade level as appropriate to the level of teaching.
E103/S103 — DEVELOPING A CLASSROOM CLIMATE

New teachers may feel overwhelmed with the demands of the job. This course looks at many key
things you can do to create the ideal learning environment for you and your students and to keep
healthy and enjoy a most rewarding career.
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This course divides activities into those that may be accomplished before school begins, things
to do on the first day, and a number of activities that can be done throughout the year to maintain
and reinforce a stimulating and successful classroom learning environment.

This course requires 8 hours of study time to complete all assignments and the reflection
questions as directed. There are four written assignments including the reflection questions at the
end of the course.

LEARNING OBJECTIVES

This course looks at activities you can do before school begins, the first day, the first week, and
throughout the year to create and maintain a positive and purposeful learning environment for you
and your students.

After completing this course the learner will be able to do the following:

. Know when and how to meet your students and their families.
. Create a comfortable physical environment.

. Post messages that inspire confidence in students.

. Build student profiles.

. Develop student communities.

. Establish routines and develop independence in students.

E104/S104 — PLANNING THE ENVIRONMENT

This course looks at the practical things a teacher can do when designing how to use classroom
space to promote a purposeful and dynamic learning environment.

It includes how to arrange desks, tables and furnishings, assign seats, set up displays, access
storage space, and how and why plants and animals may be introduced to enhance learning in
your classroom.

The course requires 6 hours of study time to complete all assignments and the reflection questions
as directed. There are three written assignments including the reflection questions at the end of
the course.

LEARNING OBJECTIVES

In this course, you will learn how to enhance student learning by designing a stimulating and
purposeful classroom.

After completing this course you will be able to do the following:

Arrange student seating for maximum learning and flexibility.
Arrange teacher furniture and supplies for maximum efficiency.
Organize student and teacher displays.

Introduce plans and animals to your classroom.

Organize storage for students.

Set up learning stations and interest centers.

Establish designated places for completed and marked work.
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Child Development

E105/S105 — ESSENTIALS OF BRAIN-BASED LEARNING

This course provides basic knowledge and strategies for developing a brain-compatible learning
environment. Your challenge as an educator is to embrace emerging findings from neuroscience
about how the brain learns. This course examines how students' brains are different today and
the consequential responsibility of instructional leaders to understand and respond to these
differences so that the buildings, the curriculum, the instruction, and the people serve to make the
school community hospitable for human learning. For all of those who teach, brain-based learning
is an empowering, navigating, and reassuring partner.

The course requires 10 hours of study time to complete all assignments and the reflection
guestions as directed. There are three written assignments including the reflection questions at
the end of the course.

LEARNING OBJECTIVES

In this course, you will learn how to design and implement a brain-compatible learning
environment that respond to student needs and differences.

After completing this course you will be able to do the following:

o Reflect on the function and power of your brain using a brain-compatible metaphor and
image.

¢ Investigate how students' brains are different today and the role of the environment in
shaping the way students learn.

o |dentify the basic structure and functions of the brain that impact learning.

o Explain the role of attention and memory in the learning process and ways to enhance
each.

e Compare your school facility and classroom environments to optimum brain-compatible
environments.

o Develop an inventory of strategies for lesson design and instruction that provide brain-
compatible learning for all students.

e Create a brain-compatible classroom model.

E106 — EARLY CHILDHOOD DEVELOPMENT

The early formative years are crucial to the development of literacy skills. The more young children
can be exposed to language, the better they become at reading, speaking, listening, and writing.
Most parents introduce language in a number of ways, including reading to their children at a very
early age and they continue this practice for many years. Research shows that the breadth of
vocabulary heard by a child during the first three years of life can dramatically affect language
development and future academic success.

The attention to early childhood developmental issues is important to addressing the achievement
gap. Studies indicate that at-risk children who do not receive a high quality early education are
more likely to drop out of school or be placed in special education, and less likely to attend college.
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The course requires 12 hours of study time to complete all assignments and the reflection
guestions as directed. There are three written assignments including the reflection questions at
the end of the course.

LEARNING OBJECTIVES

In this course, you will learn how scientific brain research shows environmental stress among
infants and toddlers can interfere with social and emotional, as well as literacy development.

After completing this course you will be able to do the following:

e Understand the need to balance a focus on literacy and numerical skills with comparable
attention to the emotional and social development of the child.

¢ Involve and integrate parents and caregivers in early childhood education.
Employ strategies and practices for promoting literacy in early childhood interactions.

o Engage in continuity of care activities that ensure consistent attachment and relationship-
building.

E107/S106 — MIDDLE CHILDHOOD DEVELOPMENT

Children between the ages of 6 and 12 are in the age period commonly referred to as middle
childhood. These years universally mark a distinctive period between major developmental
transition points. Typically, children between the ages of 5 to 7 develop new capabilities in
reasoning and cognitive function and assume more individual responsibility. Upon entering
elementary school and continuing through age 12, children are provided with a social structure
that constrains and channels their development.

Prior to puberty and adolescence, children in this age group increasingly show more
independence from their parents and become more future-oriented, understanding more about
their place in the larger world context. They pay more attention to friendships and teamwork and
peer pressure matters more as they strive to be liked and accepted by friends. This theme
accelerates as adolescence approaches.

It is important for the educator to understand that relationships take on new meaning for students
in this period. As they being to show evidence of more rapid development of mental skills, children
can learn better ways to describe experiences and talk about thoughts and feelings.

The course requires 10 hours of study time to complete all assignments and the reflection
guestions as directed. There are three written assignments including the reflection questions at
the end of the course.

LEARNING OBJECTIVES

In this course, you will learn how the teacher can affect social and emotional development by
assisting students to develop an outward focus.

After completing this course you will be able to do the following:

e Understand the difference in self-identity experienced by students in this age group and
its importance to social and emotional as well as academic development.

e Use trust and relationship building to support social and academic development.

e Engage inindividual and group learning activities appropriate to individual levels of growth.

e Design and implement lessons that activate and stimulate rapid development of mental
skills.
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S107 — THE ADOLESCENT LEARNER

Early adolescence is typically considered to occur between the ages of 10 to 14 and is a time of
rapid change for students. Intellectual, physical, moral, social and emotional changes are
dramatic and often confusing and concerning for the child. Anxiety can reach very high levels.

Because development is rapid and radical, differentiation is critically important in supporting
adolescent learners. What one child may experience entering secondary education may be
dramatically different than a peer only one grade level above. Issues of gender and equality take
on great importance.

It takes careful evaluation including ongoing observation to understand the developmental needs
of the student. In working with a classroom of highly active, rapidly developing and often highly
stressed children, teachers must focus on patterns of development. The teacher must also employ
classroom management techniques that provide for a secure and stable learning environment.

This course requires 12 hours of study time to complete all assignments and the reflection
guestions as directed. There are three written assignments including the reflection questions at
the end of the course.

LEARNING OBJECTIVES

In this course, you will learn how the teacher can help students to understand and cope with their
own physical and emotional development while accelerating their learning in a stable and
structured environment.

After completing this course you will be able to do the following:

e Recognize and respect the different needs of students as individuals in the social context
of the school.

e Provide opportunities for constructive social interaction in a stable classroom environment.

e |dentify problems in the psychomotor domain and develop instructional strategies to
remedy those problems while preserving self-esteem.

e Promote the benefits of physical activity and fitness relative to the age group.

e Provide opportunities to think through and discuss conflicts.
Provide structure and clear boundaries without impeding developing leadership or
decision-making skills.

¢ Promote responsibility and self-reliance in a low-risk environment.

Family and Community

E108/S108 — PRINCIPLES OF DIVERSITY

School populations of are becoming increasingly diverse. Students come from a variety of
different cultures, speak languages other than English, and have a range of backgrounds and
abilities.

Diversity is a multi-dimensional and ubiquitous concept. It is a term that is often misunderstood,
or used synonymously with other terms such as multiculturalism or ethnicity. A better
understanding of diversity benefits the quality of your learning environment. Diversity influences
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the lives of everyone in your school. It matters in your community and therefore it must matter to
you.

This course requires 10 hours of study time to complete all assignments and the 